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The focus of this paper is on the importance of preparing teachers for 
inclusive education through the acquisition of disciplinary competencies and 
integrated and strategic use of educational technology. The inclusion is a 
crucial part of the school at the base of the principle of equal opportunities. 
The paper analyze the use of ICT in the italian scenario – to support the 
learning of learners with disabilities and special educational needs in 
inclusive settings within the compulsory school sector. The Article 40 of 
the Salamanca Framework for Action indicates “Appropriate preparation of 
all educational personnel stands out as a key factor in promoting progress 
towards inclusive schools”. This means that teachers need to learn the 
strategies to promote diversity and inclusion strategies in a learning 
environment for all students, including students with special needs to grow.
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1 Education & Training 2010, from http://register.consilium.europa.eu/pdf/en/10/st05/st05394.en10.pdf
2 Common European Principles for Teacher Competences and Qualifications, from http://www.see-educoop.net/education_in/
pdf/01-en_principles_en.pdf
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6 On the national territory were founded 92 Local Support Centres. In support of the Local Support Centres, the Ministry 
schedules meetings between the regional representatives and the Centres’ operators for training and discussion on the subject 
of disability.
The objectives of the Local Support Centres are:
Ŗthe valorisation of the role that new technologies may bestow on the scholastic assimilation of disabled students;
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Ŗthe creation of a permanent territorial network that enables the accumulation, preservation and diffusion of knowledge (good 
practices, educational courses) and resources (hardware and software) in favour of the didactic integration of disabled 
students using new technologies;
Ŗthe support of scholastic institutions in the purchase and efficient use of new technologies for scholastic integration. 
The roles and functions of the Local Support Centres were recently reaffirmed in the Guidelines provided for under article 3 of 
Ministerial Decree 5669 dated 12 July 2011. More specifically, the Guidelines requires that the Regional Scholastic Offices 
see to the strengthening of the Local Support Centres for technologies and disability, by both incrementing their resources 
(subsidies and specific technological tools for Learning Disabilities) and further publicizing their function as points of demon-
stration. Moreover, the Guidelines requires the Regional Scholastic Offices to adequately promote and incentivize the Local 
Support Centres’ actions in support of schools in order to properly respond to the territory’s true needs.
The funds allocated in 2012 for the centres’ activities were invested in the assistive aids, software and equipment necessary 
to boost their quality for the benefit of teachers and schools. Throughout 2012 the Local Support Centres consolidated their 
roles as reference centres for teachers, staff members and families; such reference centres not only serve as aids in the choice 
of assistive technologies that support the needs of consumers in the field of disability, but in light of the new competences 
acquired with the implementation decree of Law 170/10, n. 5669 dated 12 July 2011, they have become points of reference 
for all of the issues related to scholastic integration and to the choice of compensative aids for students with Specific Learning 
Disabilities (Ministerial Memorandum n. 83 dated 4 October 2012).
In fact, the majority of consulting and Local Support Centres activities are dedicated to the schools and teachers in need of 
help regarding the scholastic integration of students with Learning Disabilities, as well as the intervention requests made by 
the families provided for under Regional Law n. 8 dated 12 May 2009 Regulations on Specific Learning Disabilities. In spite 
of such efforts, the problem of training and actual development in inclusive educational settings dwells on the fact that the 
educational interventions that were conducted in the company of the described strategic actions often gave exclusive priority 
to training in the use of tools, with little or no methodological reflection as to their application in teaching. 
7 MIUR – Dipartimento per l’Istruzione – Direzione Generale per lo Studente – Nuove Tecnologie e Disabilità - Studio di fattibilità 
del progetto, in http://archivio.pubblica.istruzione.it/dgstudente/disabilita/ntd/allegati/studio_fattibilita.pdf
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8 An example of such initiatives is given by the Cl@ssi 2.0 project, through which the Ministry agreed to offer the possibility of 
verifying how and how much the learning environment may transform as a result of the constant and diffused use of technol-
ogy in daily teaching. The Cl@ssi 2.0 action took off during the 2009/2010 scholastic year with 156 middle schools. The 
institutes were chosen by means of an announcement, divided regionally based on the number of active classes during the 
2008/2009 scholastic year and the average number of classes per region. Cl@ssi 2.0 allows the students and teachers to use 
technological and multimedia devices, and progressively equips the classrooms with apparatus for Internet connection. With 
the support of INDIRE, the National Institute of Documentation, Innovation and Educational Research, and of a network of 
University associates, Cl@ssi 2.0 constructs a didactic project for the experimentation of advanced teaching methodologies. 
The project’s logic tends to value the implementation of various innovation models that may generate local diffusion, even 
among the schools that did not participate in the initiative. The improvement process that the project hopes to promote is 
composed of multiple levels, from the organizational aspects to those of teaching, to the choice of actions, starting from the 
analysis of the schools’ needs, which may provoke the assimilation of technology into the teaching/learning process (in both 
instrumental and methodological terms). The focus does not revolve around the technology itself, but rather the innovative 
dynamics that may be triggered by such.
Another example is that of the project “Interventions for the development of advanced services in the schools of Southern 
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Regions”, funded with CIPE approval on 9 May 2003 n.17, which proposes to develop digital content in support of teaching 
and to introduce new ICT to the educational and learning processes by substituting the traditional paradigm “Learn ICT” with 
“ICT to Learn”. Within such project, a field of intervention related to disadvantaged students was identified, for which the 
creation of a specific project was consequently requested by the Steering Committee – constituted by the Department for 
Innovation and Technology of the Presidency of the Council of Ministers and by the Ministry of Public Education. The initia-
tive, called “Project E-Inclusion” and oriented toward the elementary and middle schools of the regions defined as Objective 1 
(Basilicata, Calabria, Campania, Apulia, Sardinia and Sicily) plus Abruzzo and Molise, proposes to facilitate the integration and 
inclusion of disadvantaged students in school life through the use of ICT, with particular attention toward disabled students.
9 http://archivio.pubblica.istruzione.it/dgstudente/icare/presentazione.shtml
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10 European Agency for the Development of Special Needs Education. (2006). Inclusive education and classroom practice. 
Retrieved January 2009, from. http://www.european-agency.org/iecp/iecp_intro.htm.
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4.1 The practical supports for teachers in classrooms to help them in use of 






















































12 Austria, Belgium (both the Flemish and French speaking communities), Cyprus, Czech Republic, Denmark, Estonia, Finland, 
France, Germany, Hungary, Iceland, Ireland, Latvia, Lithuania, Luxembourg, Malta, Netherlands, Norway, Poland, Portugal, 
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Slovenia, Spain, Sweden, Switzerland, United Kingdom (England, Northern Ireland, Scotland and Wales).
13 http://www.european-agency.org/agency-projects/teacher-education-for-inclusion
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